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Abstract
The ar  cle presents the analysis of the content of correc  onal and pedagogical assistance to stu-
dents with special educa  onal needs, studying in a primary school. The possibility of u  liza  on 
of competence-based approach in the organiza  on and provision of correc  onal and pedagogical 
assistance to this category of students are considered.
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Zastosowanie podejścia opartego na kompetencjach w zapewnieniu opieki korekcyjnej 
i pedagogicznej uczniom szkół podstawowych o specjalnych potrzebach edukacyjnych
Streszczenie 
W artykule przedstawiono analizę treści opieki korekcyjnej i pedagogicznej dla uczniów szkół pod-
stawowych o specjalnych potrzebach edukacyjnych. Rozważane są możliwości zastosowania po-
dejścia kompetencyjnego w organizacji i zapewnieniu opieki korekcyjnej i pedagogicznej uczniom 
tej kategorii.
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One of the important tasks of the educational process at school is the formation 
of students’ knowledge, skills, providing orientation in the system of social rela-
tions and preparation for independent life in society. Of particular importance is 
the solution of this problem in teaching students with special educational needs 
due to the reduction of their overall level of development, lack of formation to 
the required level of cognitive processes, diffi  culties of conscious assimilation of 
educational material and understanding of various social situations. These fea-
tures necessitate a specially organized educational process based on their existing 
diffi  culties and potential opportunities.
Attention is drawn more to those students with special educational needs 
who are enrolled in secondary schools. In this case, to solve the above problem 
when working with students with special educational needs in primary school, 
the process of correctional and pedagogical assistance is organized as a necessary 
component of the training of this category of students.
The provision of correctional and pedagogical assistance is considered as 
additional assistance to students with special educational needs, aimed at creat-
ing a full-fl edged basis for the successful assimilation of knowledge, skills and 
abilities of this category of students. Provision of special pedagogical assistance 
is based on the knowledge of regularities of development of students’ individual 
peculiarities of their cognitive activity and personality and is characterized by 
mandatory involvement of students in the process of practical activity on the 
basis of actualization of mental activity. The implementation of this process is 
possible on the basis of the use of a competence-based approach, focusing on the 
assimilation of specifi c skills by students, which will further solve various life 
situations and determine the most appropriate ways of activity in these situations.
The purpose of this article is to analyze the essence of correctional and 
pedagogical assistance to students with special educational needs in primary 
school on the basis of the competence approach.
Vladimir I. Lubovsky considered special educational needs as needs in 
conditions necessary for optimal realization of actual and potential opportuni-
ties.1 Realization of actual opportunities at students with special educational 
needs unlike normally developing contemporaries is possible only at creation of 
the special conditions providing simplifi cation of understanding of the situation 
and, as a consequence, promoting search of the most adequate ways of behavior 
in this situation. Potential opportunities of this category of students are more 
limited in comparison with normally developing peers that causes search of types 
of the help on the basis of which use they will have an opportunity to transfer 
mastered skills from a zone of the nearest to a zone of actual development. 
1 В.И. Лубовский, Особые образовательные потребности, „Психологическая наука и обра-
зование psyedu.ru” – „Psychological Science and Education psyedu.ru” 2013, No. 5, http://psyedu.ru/fi les/
articles/3989/pdf_version.pdf [accessed: 15.03.2018].
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Actual and potential possibilities, according to Lubovsky’s ideas, can be 
characterized on the basis of the analysis of the following components: cognitive, 
energetic and emotional-volitional features. Each component contributes to the 
formation of a system of knowledge, skills and abilities of students with special 
educational needs. 
Cognitive features provide the process of obtaining, assimilation and fur-
ther use of information. The level of their formation depends on the speed and 
quality of assimilation of the material. At students with special educational needs 
cognitive features are characterized by insuffi  cient formation: duration of the 
analysis of information, diffi  culties of diff erentiation of a material on the main 
and minor is noted; fragmentary assimilation of a material, generally with a reli-
ance on its emotional saturation; diffi  culty long to keep information in memory in 
the absence of constant repetition; reduced ability to analyze, compare and gen-
eralize the material; diffi  culties in extracting material from memory when solving 
various tasks of practical and mental content; small vocabulary, especially active; 
insuffi  cient volume of ideas about the world.
Energy features suggest the presence of mental activity, the ability to per-
form activities for a certain period. In students with special educational needs, 
this component is characterized by: the inability to perform tasks productively for 
a long time and in the absence of proper control from the external environment; 
increased mental exhaustion.
Emotional-volitional features include cognitive motivation, focus on the 
performance of activities, arbitrary attention and, as a consequence, control of 
the performance of activities. Within this component, special attention is paid 
to the consideration of arbitrary attention as an emerging skill of self-control.2 
Becoming arbitrary, attention allows to focus on the process and the result of 
the activity, monitor the progress of the task and thus timely notice errors, make 
adjustments to the process of activity and achieve the right result. Students with 
special educational needs have the following emotional and volitional features: 
reduced cognitive motivation, the predominance of game motivation at the initial 
stages of training; the predominance of involuntary attention, increased distrac-
tion; diffi  culty concentrating on the essence of the task and keeping attention 
during its execution; insuffi  cient ability to notice the errors of activity and correct 
them in a timely manner; insuffi  cient criticality to the result.
For the full implementation of any activity in the child must be formed 
all three components. These features of students with special educational needs 
create certain diffi  culties in the learning process, especially at the initial stages.
With the start of schooling, students are noted to develop school skills such 
as reading, writing and counting. Their assimilation provides the opportunity for 
2 П.Я. Гальперин, К проблеме внимания, [in:] Хрестоматия по психологии: учеб. Пособие, сост. 
В.В. Мироненко, ред. А.В. Петровский, Москва 1987, pp. 169–175.
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further training and the success of the assimilation of the entire system of knowl-
edge, skills and abilities in the process of further training. Each of these school 
skills is a functional system that includes diff erent components that ensure its 
implementation as a whole. In this article we will focus on the consideration of 
such a school skill as counting. 
Low level of cognitive activity, lack of cognitive activity inhibit the pro-
cess of assimilation of knowledge, skills, thereby lead to limited level of actual 
development of students, and narrow their zone of immediate development, re-
duce potential, preventing full spontaneous and directed mental development. 
One of the types of diffi  culties faced by students in such situations are diffi  culties 
in performing counting operations. The psychological complexity of the count-
ing activity is due to the need to operate with abstract concepts that refl ect the 
relationship of things in reality. The lack of sensory basis complicates the process 
of assimilation of the concept of “account” and the ability to perform counting 
operations.
Within the framework of the psychological approach, the account and 
counting operations meet all the characteristics of intellectual activity. In con-
nection with the psychological structure of activity (V.V. Davydov, P.Y. Galperin, 
A.V. Zaporozhets, A.N. Leontiev, S.L. Rubinstein, D.B. Elkonin etc.)3 account is 
the activity inherent in all activities characteristics: purpose, means (counting) 
and outcome (in the form of the resulting number as an indicator of a certain class 
of sets). Great importance, as in any other activity, in the process of counting is 
given to the motive. The creation of a motivational basis provides preparedness 
for the performance of activities, facilitates the process of understanding it and 
contributes to its completion to obtain the fi nal result. 
The mental functions underlying the formation of counting operations 
include spatial representations, visual-motor coordination, auditory-speech and 
visual memory, optical-spatial gnosis and praxis, fi nger gnosopraxis, motor skills, 
temporal and quantitative representations, logical operations, thinking, percep-
tion and reproduction of rhythm, lexical and grammatical structure of speech 
(L.B. Baryaeva, A. Germakovska, R.I. Lalaeva, A.R. Luria, L.S. Tsvetkova etc.).4 
The lack of formation of even one of these functions leads to diffi  culties in the 
implementation of operations of counting activities and obtaining the wrong re-
3 В.В. Давыдов, Проблемы развивающего обучения, Москва 2004; П.Я. Гальперин, К проблеме 
внимания…, op. cit.; А.В. Запорожец, Психология действия, Воронеж 2000; А.Н. Леонтьев, Деятель-
ность. Сознание. Личность, Москва 2005; С.Л. Рубинштейн, Основы общей психологии, Москва 1989; 
Д.Б. Эльконин, Возрастные возможности усвоения знаний, Москва 1966.
4 Л.Б. Баряева, Интегративная модель математического образования дошкольников с задерж-
кой психического развития, Москва 2005; А. Гермаковска, Коррекция дискалькулии у школьников с тя-
жёлыми нарушениями речи, Санкт-Петербург 1992; Р.И. Лалаева, Нарушения в овладении математи-
кой (дискалькулии) у младших школьников. Диагностика, профилактика и коррекция, Санкт-Петербург 
2005; А.Р. Лурия, Высшие корковые функции человека и их поражения при локальных поражениях мозга, 
Москва 1962; Л.С. Цветкова, Нейропсихология счета, письма и чтения: нарушение и восстановление, 
Москва 1997.
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sult, so for its successful implementation, students need to form all the functions 
that ensure its fl ow. 
In case of unformed counting activity already in the fi rst grade, students 
with special educational needs may experience manifestations associated with 
the diffi  culties of implementing one or all components of the fl ow of this type of 
activity: motivational-target, operational and control-evaluation. When the moti-
vational-target component is not formed, diffi  culties are noted to concentrate at-
tention on the performed activity for a long time, periodic distraction to extrane-
ous stimuli; decrease in cognitive activity, cognitive interest. In case of unformed 
operating component the following problems may take place: the orientation of 
the number line with numerals and comparing them with each other; the orienta-
tion of the sequence number series if possible, experiencing it visually; the dif-
fi culties of using arithmetical signs “more”, “less”, which leads to the inability to 
perform counting operations with no practical basis, the use of items, cards with 
pictures of objects, number series, i.e. marked diffi  culties of the transition of the 
accounting activities in the future in terms of internal speech and mental activity. 
The unformed control and evaluation component is characterized by the inability 
to retain intermediate results in memory; diffi  culties in detecting errors when per-
forming counting activities, lack of criticality to the result. However, it should be 
noted that the performance of tasks increases with the guidance and training of an 
adult and the ability to visually perceive the numerical series.5
Given these diffi  culties one of the important approaches of providing 
special pedagogical assistance for pupils with special educational needs is 
a competence-based approach, which focuses on the formation of their ability 
to eff ectively use knowledge and skills to solve problems.6 This approach fo-
cuses on the formation of students’ practical skills related to the performance of 
counting activities and mathematical knowledge in general, the accumulation 
of practical experience to solve practical and mental problems in life situations. 
At the same time, in the process of learning, the activity-practical component 
of the educational process of students with special educational needs becomes 
of great importance.7 
5 Н.В. Крюковская, Использование нейропедагогического подхода при формировании счётных 
операций у учащихся с нарушениями психического развития (трудностями в обучении) в I классе (в по-
мощь педагогу), «Спецыяльная адукацыя» 2017, No. 6, pp. 3–9.
6 И.А. Зимняя, Ключевые компетенции – новая парадигма результата образования, «Высшее 
образование сегодня» 2003, No. 5, pp. 34–42; А.В. Хуторской, Ключевые компетенции как компонент 
личностно-ориентированной парадигмы образования, «Народное образование» 2003, No. 2, pp. 58–64.
7 А.М. Змушко, Социальная адаптация лиц с особенностями психофизического развития в со-
циокультурном контексте, «Спецыяльная адукацыя» 2008, № 1, pp. 4–9; А.Н. Коноплева, Реализация 
современных подходов в организации специального образования, «Спецыяльная адукацыя» 2009, No. 6, 
pp. 9–13; Т.Л. Лещинская, Компетентностный подход в обучении детей с умеренной и тяжелой ин-
теллектуальной недостаточностью, «Веснiк адукацыi» 2012, No. 5, pp. 38–45; Т.В. Лисовская, Ком-
петентностный подход в условиях инклюзивного образования, «Инклюзивное образование: состояние, 
проблемы, перспективы» 2007, pp. 51–56.
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At the beginning of the school year, students are diagnosed to determine 
the directions of further correctional and pedagogical assistance. In the study 
of students at the beginning of the fi rst grade diagnosis is aimed at studying the 
formation of cognitive processes that provide preparation for the assimilation of 
counting activities: visual perception, memory, spatial representations, thinking, 
thought operations (analysis, synthesis, comparison, generalization), arbitrary at-
tention. In addition, it is necessary to study the formation of the main components 
of the activity: planning and self-control. If one or more of these indicators are 
not formed, students will have diffi  culties in mastering mathematical knowledge 
and skills in general, and in mastering counting activities, in particular. There-
fore, depending on the identifi ed features, the directions of correctional and peda-
gogical assistance to students with special educational needs are planned.
The examination of students, starting from class II for primary schools, 
attention is given to studying the formation of countable activities in particular, 
such indicators as: the naming of numbers entry of numbers, playing numbers 
from the beginning of the numeric range and with a given number, place the 
number in the number series, the knowledge of the composition of the number, 
determining the neighbors of numbers, performing arithmetic operations of the 
fi rst and second degrees, possession of mathematical vocabulary, comprehen-
sion and writing of mathematical signs. Special attention in the survey process 
is paid to the way students perform the task. If the student performs the task 
completely independently, focusing only on the verbal instruction, it can be 
concluded that the relevant skills are formed in the area of actual development 
and do not require corrective work. These skills can be used as a basis for the 
formation of new skills during remedial classes. If the proposed tasks students 
are not able to perform even with the help of an adult, it means that the relevant 
skills are not included in the structure of mental activity at the moment. If the 
student has diffi  culties in performing the proposed tasks on their own, but it is 
possible to perform tasks with the help of a resource teacher, this means that 
the relevant skills are in the zone of immediate development and requires their 
inclusion in the content of correctional and pedagogical assistance. To do this, 
it is necessary to determine the reasons why the student can not perform count-
ing activities, i.e., to study the level of development of cognitive processes 
and performance indicators, which are studied in students of the fi rst grade. 
When identifying the lack of formation of certain cognitive processes and per-
formance indicators, the directions of providing correctional and pedagogical 
assistance to students with special educational needs are also determined in 
order to form their ability to carry out counting activities.
In the framework of the competence approach, it is assumed to take into 
account the features of motivational-target, operational and control-evaluation 
components of activity, each of which is characterized by its own characteristics 
in students with special educational needs. At each of these stages, the resource 
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teacher uses certain techniques and means to ensure the success of mastering the 
formed skills. Selection of means and methods is carried out on the basis of quali-
tative analysis of the structure of counting activity of each individual student and 
allocation on this basis of directions of providing correctional and pedagogical 
assistance. This approach ensures that the individual characteristics of students 
and the eff ectiveness of the resource teacher activities. 
To form the motivational-target stage, the resource teacher works to create 
interest both at the beginning of the correctional lesson and throughout it when 
presenting specifi c tasks. At the beginning of the correctional lesson, the resource 
teacher uses techniques to create an installation for the performance of activities 
throughout the lesson: the creation of a problem situation; the introduction of 
a fairy-tale character. During the lesson, when presenting the task and its imple-
mentation, the following techniques can be used: visual support of the proposed 
task, an interesting form of presentation of the task, reliance on the life experi-
ence of students, emotional presentation of tasks by the resource teacher, positive 
assessment of students’ activities.
At the operational stage, activities are carried out to form cognitive pro-
cesses, as well as planning and self-control, i.e. those functions that ensure the 
performance of counting activities. The peculiarity of this stage is that general-
ized skills are formed, allowing the student to apply them in the future to solve 
various problems both practical and mental content. These skills include three 
levels of organization, which are consistently implemented in the course of cor-
rectional work: visual level, verbal instruction and students’ own verbal designa-
tions. Reaching the last level indicates the transition of this skill completely in the 
zone of actual development.
In order to activate the control and evaluation stage, students with special 
educational needs are developing the ability to compare the results with the ex-
pected ones, i.e. to carry out a conscious attitude to the result of their activities. 
The implementation of these stages is carried out within the framework of cor-
rectional and pedagogical assistance to students with special educational needs.
We will allocate the main directions of formation of counting activity at 
students with special educational needs on correctional occupations in the course 
of rendering correctional and pedagogical help and we will designate their main 
contents taking into account the competence approach.
The fi rst direction-the formation of visual perception-is the most initial 
direction of correctional and pedagogical assistance, as perception in general pro-
vides information about the objects and phenomena of the world, thereby con-
tributing to the accumulation of ideas and their preservation in memory. For re-
alization of this direction real objects and their sign substitutes are used – subject 
pictures by means of which the system of sensory standards is formed; and also 
ability purposefully to examine objects; to notice their diff erence and similarity 
in color, the form, size. Students are off ered tasks for the selection of features 
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and parts in objects, comparison and grouping them by external properties (color, 
shape, size), recognition of objects in noise conditions (overlapping of one ob-
ject with another, the contour image of the object, the image of the object with 
the absence of some parts, superimposed contour images of objects familiar to 
students), the location of objects in a row in descending or ascending order of 
a given feature. 
This direction cannot be pursued in isolation from the rest of the direc-
tions and accompanies them continually. This is due to the fact that at the initial 
stages of education, students with special educational needs often dominate the 
right hemisphere, which is responsible for subject-practical activity and interac-
tion with specifi c subjects of the world. In addition, the counting activity itself is 
initially carried out with the use of specifi c objects and only after its formation in 
the practical plan, its transition to the mental plan gradually takes place. There-
fore, students should be able to perceive holistically any object of the world and 
include it in the system of practical actions.
Memory formation involves the use of the following tasks: memoriz-
ing students with special educational needs of complex instructions, a certain 
number of objects with subsequent reproduction; retention in memory of the 
sequence of proposed actions, instructions throughout the entire task, interme-
diate results of activities. The resource teacher also selects tasks for retelling 
the text based on the plan (compiled by the resource teacher or in joint activities 
with the student), key words and phrases (highlighted after reading and under-
standing the content of the text) and without supports on their own. Such tasks 
form the ability to notice the main thing and at the same time aimed at the de-
velopment of mental operations.
One of the important directions of correctional and pedagogical assis-
tance is the formation of spatial representations. This is due to the fact that the 
spatial factor is of particular importance from the very beginning of the forma-
tion of the counting activity. Spatial representations are the core structures of 
human mental development, they are the basis of basic algorithms for the for-
mation of cognitive activity.8 
As shown by genetic observations, visual orientation in space is only the 
latest and collapsed form of spatial perception. At the early stages of develop-
8 Е.Ю. Балашова, Исследование оптико-пространственных функций в норме, «Журнал при-
кладной психологии» 2006, No. 6-1, pp. 36–44; М.С. Ковязина, Пространственные представления 
и межполушарное взаимодействие у младших школьников, «Вопросы психологии» 2009, No. 5, pp. 40–
53; Ж.М. Глозман, Нейропсихологическая диагностика в дошкольном возрасте, Санкт-Петербург 2008; 
Н.Г. Манелис, Формирование высших психических функций у детей с задержанным вариантом откло-
няющегося развития. Нейропсихологический анализ, [in:] Современные подходы к диагностике и кор-
рекции речевых расстройств, ред. М.Г. Храковская, Санкт-Петербург 2001, pp. 30–39; Н.Я. Семаго, 
Методика формирования пространственных представлений у детей дошкольного и младшего школь-
ного возраста, Москва 2007; А.В. Семенович, С.О. Умрихин, Пространственные представления при 
отклоняющемся развитии (методические рекомендации к нейропсихологической диагностике), Москва 
1998.
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ment, the structure of spatial orientation includes practical activities of the child, 
the possibility of which is formed at the end of the fi rst year of life simultaneously 
with the strengthening of the joint work of the visual, kinesthetic and vestibular 
analyzers9 noted that in the fi rst stages of the child’s development, the represen-
tation of numbers and counting operations are visually eff ective and involve the 
placement of recalculated elements in the external spatial fi eld. Gradually, these 
operations are curtailed, move into the inner plan and are replaced by visual-
fi gurative, and then abstract arithmetic thinking. But even at these stages, the 
representation of the number and counting operations continue to preserve the 
spatial components. Having mastered the decimal system, the child for a long 
time continues to have its elements in a known spatial scheme, in which individ-
ual numbers take their place. According to L.S. Tsvetkova10, violations of spatial 
syntheses are accompanied by violations in counting operations.
The formation of spatial representations involves the use of correctional 
classes tasks selected with the following components: 
1) skill show parts of own bodies, parts of bodies human, behind contrary, 
and parts of bodies individual in proposed image. Within the framework of 
this block, students are off ered tasks for orientation in the scheme of their 
own body, especially in the right–left directions; for determining the parts 
of the human body located opposite or the hero in the story picture;
2) the ability to determine the spatial location of objects in the environment, 
when the reference point is the student himself (which is in front, behind, 
above, below, right, left of the student), when the reference point is another 
subject, fi xed by the resource teacher or determined by the student himself 
(right from, left from, above, below, front from, behind). This component 
assumes: orientation in three-dimensional space. Students are off ered tasks 
involving the display of objects located in the environment in a given di-
rection; the location of objects taking into account the scheme of the stu-
dent’s body according to verbal instructions (right, left, top, bottom, front, 
back); performing movements in the process of physical activity; move-
ment in a given direction;
3) the ability to navigate in two-dimensional space (on a sheet of paper). 
For this purpose, students are off ered the following tasks: the location of 
objects on a sheet of paper; drawing missing parts of the object in a given 
direction; shading objects in a given direction; fi nding the depicted ob-
ject in the scene picture according to the verbal instructions indicating 
9 J. Piaget, Remarques psychologiques sur le travail par équipes. Dans : Le travail par équipes 
à l’école, Genève 1935, pp. 179–196; В.М. Бехтерев, Н.М. Щелованов, К обоснованию генетической 
рефлексологии, [in:] Новое в рефлексологии и физиологии нервной системы, Ленинград–Москва 1925, 
pp. 125–126; Н.Л. Фигурин, М.П. Денисова, Этапы развития поведения детей в возрасте от рождения 
до одного года, ред. Н.М. Щелованов, Н.М. Аксарина, Москва 1949; А.Р. Лурия, Высшие корковые функ-
ции…, op. cit.
10 Л.С. Цветкова, Нейропсихология счета…, op. cit.
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its location; tracing mazes based on the proposed scheme; performing 
graphic dictation, refl ecting the sequence of movements in the appro-
priate directions; the location of objects on the desk according to the 
instructions; drawing lines of diff erent colors on the edges of the sheet 
(above – blue as the sky, the bottom is brown as the earth, left green as 
the trees outside the window, right – yellow as the wall) (“frame space”); 
painting of objects according to their spatial location on the sheet of pa-
per; graphic symbol of the direction.
Within each component, a vocabulary is formed that denotes spatial repre-
sentations. Students describe the trajectory, characterized by the location of the 
object in the environment, answer questions. In addition, attention is paid to the 
development of coherent speech of students with special educational needs.
In the course of the student’s survey, it becomes clear within which com-
ponent diffi  culties are noted, which spatial representations are not formed. It is 
with the formation of skills related to this unit that work begins with students with 
special educational needs in correctional classes. 
The next direction is the formation of thinking. To learn school numeracy 
skills, students must be formed a certain level of verbal and logical thinking. In 
this case, they will be able to operate with abstract concepts and numbers. For re-
alization of this direction various tasks can be off ered: establishment of sequence 
of events; search of an excess subject in group; establishing cause-and-eff ect re-
lationships (determining why an event occurred, for example, why the ground is 
wet, and what will happen next, for example, if the sun comes out); explaining the 
meaning of the text listened to or read; continuing the story; explaining proverbs 
and sayings, etc. 
This direction is closely related to the formation of mental operations 
(analysis, synthesis, comparison, generalization). Students with special educa-
tional needs perform tasks to establish patterns in a number of fi gures and the 
continuation of the series on the basis of the selected patterns; search for elements 
from which you can make a fi gure; the allocation of objects in essential features; 
comparison of objects based on essential and situational features; classifi cation 
of objects into groups, taking into account essential features; search for identical, 
similar and diff erent objects, etc.
The establishment of regularities in a number of fi gures at the same time 
allows to develop analytical and synthetic activity and perception. To deter-
mine the pattern, students initially need to highlight the properties of the fi g-
ures (force, color), compare the fi gures with each other to highlight similar and 
distinctive features. Only on the basis of this, students will be able to identify 
the sequence of occurrence of a certain feature and the pattern of its repetition 
in a number of fi gures.
The selection of essential features in objects requires a certain level of 
formation of verbal and logical thinking. This type of thinking at the initial 
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stages of learning in students with special educational needs is at a low level of 
development, which creates signifi cant diffi  culties for the allocation of essential 
features in the objects and summarizing them under the generalized concept. 
Therefore, the resource teacher activates the work on the formation of verbal 
and logical thinking to create a full-fl edged basis for the ability to distinguish 
essential features in objects, which will ensure the assimilation of concepts in 
the learning process. Only on the basis of the appearance of the opportunity 
to allocate signifi cant features in objects, students will be able to compare dif-
ferent concepts with each other and classify objects according to the specifi ed 
resource teacher feature.
The development of thinking and mental operations will be possible only if 
students with special educational needs are included in the fi rst practical and then 
mental activities, during which the necessary skills will be formed.
For each class, the resource teacher develops voluntary attention. First, 
the job off ered on the basis of creating interest with colourful, bright objects and 
images and promotion on the basis of performance of tasks (emoticons, cards, 
labels); then focuses on the importance of skills in activities of students with 
special educational needs based on their life experience and the result, then stu-
dents are proposed to perform similar tasks with fi xation in the right direction. In 
this case, a prerequisite is to pronounce both the process of performing the task 
and the result obtained. At the end of the task, students submit a verbal report on 
the sequence of actions performed. The arbitrary attention thus formed gradually 
becomes a skill of control and provides students with a conscious and meaningful 
performance of activities.
The implementation of all of these areas in remedial classes within the com-
petence approach involves the formation of skills, taking into account a certain 
sequence: showing the performance of a specifi c task in practice by a resource 
teacher; performing on display in the subject-practical activities of students; ver-
bal designation of actions by students, including a verbal report on the implement-
ed actions; consolidation of the acquired skills when performing similar tasks. 
Demonstration of concrete actions in practical activity by the resource 
teacher is the fi rst stage of formation of skills. Its implementation is carried out: 
when performing the necessary visual practical actions by the resource teacher 
based on the visual perception of students, as well as using various interactive 
tools to improve the understanding of the content of actions. In all cases, the dis-
play is accompanied by a verbal description of the action by the resource teacher, 
which is specifi c and accurate. The methods that the teacher uses in his activities 
at this stage are the display of the action, accompanied by a verbal description; 
explanation of the importance of mastering the studied action; the use of fairy-
tale characters to present the problem to be solved.
Performance of actions on display in subject-practical activity represents 
repetition by students of actions of the resource teacher on the basis of imitation 
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and verbal support. Implementation of this stage is carried out taking into account 
the following conditions: work in a group of two students; performance of tasks 
on the basis of imitation; reliance on visibility when performing the task; plan-
ning the result before the task.
Verbal labeling of student actions, including a verbal report, is used after 
students perform an action based on imitation. This is due to the dominance of 
the right hemisphere and the diffi  culties of independent control of the task. At 
this stage, students use the technique of operational pronouncing the perfor-
mance of the action.
Consolidation of the received skills at performance of similar tasks as-
sumes formation at students of the generalized ways of actions. For their con-
solidation and the process of interiorization (transition to the internal plan), an 
important condition is the variation of situations and tasks. One and the same skill 
the student must work with diff erent material in diff erent situations. This will 
ensure the assimilation of the principle of the task, and not just the outer shell of 
the actions performed.
Thus, within the framework of all the considered areas, the survey results 
highlight the skills that are to be formed in correctional classes. To use the com-
petence approach in the classroom, it is necessary to create a practice-oriented 
basis, to include students with special educational needs in the process of activity, 
to develop tasks that will allow to form appropriate skills. The subsequent con-
solidation of the formed skills in diff erent situations will allow to transfer them to 
the zone of actual development, thereby expanding the opportunities of students 
and creating a full-fl edged basis for mastering the counting activity and preparing 
them for independent life in society and solving various life situations.
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